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Teachers	 are	 so	 often	 engaged	 with	 subjects	 of	 instruction,	 methods	 of	 teaching,	 and	 other	
departments	of	school‐work,	as	to	overlook	the	importance	of	the	school‐room	as	a	building,	and	
in	 consequence	 bestow	 upon	 it	 little	 attention.	 This	 is	 a	 great	mistake.	 A	 child	 is	 educated	 as	
much,	 and	 not	 infrequently	more,	 by	 the	 circumstances	 in	which	 it	 is	 placed	 as	 by	 any	 direct	
efforts	on	the	part	of	parents	or	teachers	(Reynolds	1874,	74).	
	




shelter	 from	the	weather	…	 It	 is	of	 the	greatest	 importance	 to	 them	 in	 their	work	 to	grasp	the	
significance	 of	 the	 complete	 school	 plant	 as	 an	 instrument	 of	 education	 even	 greater	 in	
possibilities	 than	 text	 books	 and	 laboratory	 supplies	 …	 The	 plant	 is	 a	 school	 for	 teaching;	 its	






















Governance,	 in	 this	 sense	was	concerned	with	producing	 through	design,	what	Foucault	 termed	 ‘docile	





was	 this	 process	 made	 manifest?	 In	 terms	 of	 origins,	 Nikolas	 Rose	 has	 argued	 that	 the	 process	 was	
associated	with	the	emergence	of	the	human	sciences	and	their	‘conceptual	systems	…	their	languages	of	
analysis	 and	 explanations	…,	 the	ways	 of	 speaking	 about	 human	 conduct	 that	 they	 constituted’	which	
‘provided	 the	 means	 whereby	 human	 subjectivity	 could	 enter	 the	 calculations	 of	 authorities.’	 The	
subjective	features	of	human	life	became	elements	‘within	understandings	of	…	the	prison,	the	school,	the	
factory’	 and	 the	 ‘new	 vocabularies	 provided	 by	 the	 sciences	 of	 psyche’	 enabled	 ‘the	 aspirations	 of	
government	 to	 be	 articulated	 in	 terms	 of	 the	 knowledgeable	management	 of	 the	 depths	 of	 the	 human	
soul’	(Rose	1990,	7).	Pedagogic	techniques	and	disciplinary	practices	were	developed	as	technologies	of	
governance	 and	 thus,	 as	 David	 Hamilton	 noted,	 the	modern	 classroom	was	 invented,	 together	 with	 a	
teacher,	 furniture,	 texts	 and	 teaching	aids,	 as	 a	 site	of	mass	production	and	 social	 efficiency	 (Hamilton	






embodied	self	 is	dependent	on	an	 interaction	with	objects	and	other	bodies:	 ‘the	body	 is	…	where	 it	all	
begins:	as	soon	as	one	wonders	what,	where,	or	who	one	is,	one	looks	to	the	body	for	the	answers’	(van	
Alphe	1993,	114).	This	 interaction	 involves	 the	child	attending	 to	 the	motions	and	posture	 required	 to	
perform	specific	 tasks	and	 roles.	 It	 is	 an	 experience	which	 is	 sensory	 as	 the	 child	 absorbs	 information	
external	 to	 themselves.	 They	 inhabit	 the	 school/world	 intellectually,	 psychologically	 and	 physically	
through	 the	 experience	 of	 environmental	 encounter.	 Like	 a	 building	 the	 child’s	 body	 is	 treated	 as	 an	
object	 to	 be	 dominated	 and	 controlled.	 The	 production	 of	 this	 schooled	 body	 was	 central	 to	 Jeremy	
Bentham’s	Panoptican,	or	Inspection‐Architecture	principle,	for	‘managing	the	poor.’	Bentham	proposed	a	
design	for	a	twelve	sided	Chrestomatic	monitorial	school	(Fig	1.)	which	had	seats	for	900	boys	taught	by	a	








School	 stairs	 and	 corridors	 are	 designed	 to	 enable	 the	 child’s	 movement;	 movement	 which	 is	
choreographed	by	architects.	Stairs	lift	up	bodies,	or	bring	them	down	and	design	encourages	particular	









Architecture,	 as	 the	 American	 photographer	 Richard	 Ross	 visually	 argued	 in	 Architecture	 of	Authority	
(2007)	‘is	not	necessarily	an	innocent	act	of	creativity’.	A	confessional	in	a	Catholic	Church,	he	argued,	and	
an	 interview	 room	 at	 the	 Los	 Angeles	 Police	 Department	 headquarters	 ‘share	 the	 same	 intimate	
dimensions.	They	are	both	uncomfortably	tight	spaces	constructed	to	force	people	together,	to	extract	a	














Markus	 and	Cameron	 (2002)	have	pointed	 to	 the	 influence	 of	written	 texts	 in	 determining	design	 and	
there	 is	a	 long	history	of	design	guides	either	written	by,	or	at	 least	 for,	architects.	 	These	prescriptive	













Grosvenor,	 2012)	 and	 his	 authoritative	 guide	 School	 Architecture.	 Being	 Practical	 Remarks	 on	 the	
Planning,	 Designing,	 building	 and	 Furnishing	 of	 School‐Houses	 (1874)	 includes	 over	 300	 woodcuts	 of	
school	views,	plans	and	educational	furniture.	The	plans	offer	a	catalogue	of	design	ideas	for	organising	






1963.	 More	 recently,	 the	 James	 Review	 commissioned	 in	 2011	 recommended	 that	 all	 new	 school	
buildings	in	England	‘should	be	based	on	a	clear	set	of	standardised	drawings	and	specifications	that	will	
incorporate	 the	 latest	 thinking	 on	 educational	 requirements	 and	 the	bulk	 of	 regulatory	needs’	 and	 the	
drawings	 would	 cover	 ‘the	 layouts	 and	 dimensions	 of	 spaces	 and	 walls,	 and	 details	 of	 how	 different	
materials	and	components	will	be	fixed	together’	(James	2011,	52).	
	





In	 the	decades	 immediately	 following	 the	 end	of	 the	First	World	War	 a	 shift	 occurred	 in	 the	design	of	
schools	 as	 architects	 increasingly	 saw	 themselves	 as	 agents	 of	 change	 in	 a	 partnership	 with	
educationalists.	 Frank	Pick,	who	 in	 the	1930s	worked	 to	bring	 industrialists,	 artists,	 craft	workers	and	
architects	together	in	England	to	promote	modernist	principles	in	design,	was	particularly	interested	in	








Pick	 became	 the	 chair	 of	 UK	 Council	 for	 Art	 and	 Industry	 [CIA]	 and	 1934	 the	 Council	 commissioned	
research	into	schools	buildings	in	Europe.	For	the	CIA	education	was	about	 ‘…	providing	“education	for	
life”,	that	is,	at	preparing	children,	not	only	for	work,	but	also	for	all	other	things	that	go	to	make	a	full	life	
…,’	 but	 it	 also	 held	 that	 ‘Education	must	 supply	 stage	 by	 stage	 a	 cultural	 background	 suited	 to	 these	
objectives.’	 	 The	 report	 concluded	 that	 ‘…	 children’s	 surroundings,	 and	 the	 first	 impression	 thereby	
created	 in	 their	minds,	 are	 important	 factors	 influencing	 their	 development	 and	 their	 outlook	 on	 life,’	
cited	evidence	received	from	teachers	that	the	environment	‘cramps	the	growth	of	artistic	appreciation	in	
poor	 children’	 and	 reports	 from	Copenhagen,	Geneva,	 Lausanne,	 Lyons,	Rotterdam	and	Stockholm	 that	
‘bright	harmonious	[colour]	schemes	in	schools	stimulated	children	‘to	appreciate	colour	and	cleanliness’		
and	 provide[d]	 happier	 surroundings	 for	 school	 work’	 (Council	 for	 Art	 and	 Industry	 1936,	 7‐11;	
Grosvenor,	2005,	515‐18).		In	1943	Herbert	Read,	the	public	intellectual,	poet,	art	educator,	literary	critic	









Prototype	models	of	 such	a	school,	he	believed	had	already	been	realised	 in	 the	UK	and	abroad	and	 in	
particular	he	pointed	to	the	Village	College	at	Impington	in	Cambridgeshire	as	a	school	which	provided	








Boyd	 Harmon	 into	 how	 natural	 light	 varied	 in	 1940s	 American	 classrooms	 led	 to	 new	 standards	 for	
lighting,	 colour	 and	 furniture	 design.	 Believing	 that	 optimal	 light	 would	 ameliorate	 classroom	 fatigue	
Harmon	 conducted	 experiments	 with	 different	 classroom	 designs	 to	 calculate	 the	 ‘correct	 brightness	
ratio’	between	a	‘localized	visual	task’	and	‘the	entire	field	of	vision’	arguing	that	that	light	coming	in	over	
the	left	shoulder	was	bad	for	both		posture	and	vision.	A	child	looking	at	a	blackboard	involved	the	‘fusion	
of	 extrinsic	 agents	 (light,	 desk,	 sign,),	 forms	 of	 discourse	 (rules,	 tests,	 laws,	 norms)	 and	 physiological	






The	 Austrian	 author	 Stefan	 Zweig	 remembered	 his	 body	 being	 schooled,	 physically	 and	 mentally,	 in	
1890s	Vienna,			
As	 soon	 as	we	 entered	 the	 hated	 school	 building	we	 had	 to	 keep	 our	 heads	 down	…	 to	 avoid	
coming	up	against	the	invisible	yoke	of	servitude	…	To	this	day	I	have	not	forgotten	the	musty,	
mouldy	odour	 clinging	 to	 that	 	 building	…	We	 sat	 in	pairs,	 like	 convicts	 in	 their	 galley,	 on	 low	
wooden	benches	that	made	us	bend	our	backs,	and	we	sat	there	until	our	bones	ached	…	the	sole	
purpose	of	school	 in	the	spirit	of	those	times	was	not	so	much	to	bring	us	on	as	to	hold	unless	










the	bell	 lay	 the	break,	 the	 second	precipitating	 the	 shuffling,	 chattering	uproar	with	which	 the	
mass	of	pupils,	streaking	through	only	two	doors,	surged	up	the	narrow	stairway	from	floor	to	





as	 noisy	 and	 threatening	 spaces,	 and	 at	 the	 same	 time	 asking	 for	 the	 provision	 of	 ‘quiet	 spaces’	 for	
reflection,	meditation	and	rest’(Burke	and	Grosvenor	2003;	Burke,	2017).	
	
Pupil’s	 memories	 of	 schooling,	 and	 teachers’	 memories	 of	 teaching,	 are	 notoriously	 complicated	
(Cunningham	 2000;	 Cunningham	 and	 Gardner	 2004,	 Goodson,	 Moore	 and	 Hargreaves	 2006)		
Testimonies,	 like	 all	 autobiographical	 texts,	 drape	 themselves	 across	 the	 space	 between	 history	 and	
fiction,	but	what	such	memories	invariably	illustrate	is	the	impact	that	being	produced	as	a	schooled	child	












Markus	 has	written	 of	 ‘a	 building	 as	 a	 narrative’	 (Makcus	 1993	5)	 and	with	 that	 developing	 story	 can	
come	problems	as	Stillman	and	Cleary	noted	in	their	book	The	Modern	School	(1949):		
It	 is	a	sorry	fact	…	that	 in	the	past	educationalists	and	administrators	have	been	too	busy	with	
their	 educational	 theories	 to	 be	 interested	 in	 the	 architectural	 problems	which	 these	 evoked.	
They	have	required	of	architects	buildings	that	would	fulfil	their	latest	theories,	without	pausing	
to	remember	that	these	theories,	and	therefore	the	buildings,	would	themselves	be	out	of	date	in	
but	a	few	year’s	time’	(Stillman	and	Cleary	1949,	28‐29)	
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